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CHAPTER   I
INTRODUCTION
The  importance  of  evaluation  in  education  is  generally
accepted  by  educator's  today.     Methods  of  procedure,   goals   to
be  evaluated,  and  the  interpretion  of  results  may  be  sub-
ject  to  argument;ation;  but  no  one  questions  the  need  for
evaluation  since  evaluation  is  the   lifeblood  of  progress.
Just  aLs   the  elemental.y  and   high  school  teachers  must
carefully  evaluate  t;he  progress  of   th.eip  pupils  to  insure
that  desired  goals  are  being  reached,   so  must  the  college
take  time  to  analyze  and  appraise  its  product  and  its
curri culun.
Troyer'  and  Pace  define  evaluation  in  education  as  ''t;he
process  of  judging  the  effectiveness  of  educational  expel.ience.
It  includes  gather.ing  and  summarizing  evidence  on  the   extent
to  which  educational  values  are  being  attained.WL    |n  light
of  this  definition,  then,  it  would  appear  that  teacher  edu-
cation  institutions  must  make  certain  that  their    educational
values  have  been  defined  and  should  take  steps   toward  gat;her-
ing  data  upon  which  the   effectiveness  of  i;he  studentsl   prog-
ress   toward  achievement  of  these  values  may  be  judged.
One  of  the   student  experiences  which  is  generally
accepted  to  be  of  great;  importance  in  the  preser'vice  education
1
Education
p.1.
Maurice  Thoyer,   and  Charles  Pace,  Evaluation  in  Teacher
_             ,,,_   _L  J,  -_   ___i_  __  __             I._.   _  __  J         ___        J~           __        ,  i       _,__   =i'_                ,   ,            _          .   _(Washing-ton-:     American   Council     n  E  ucatioaT  -i-9l+I+),-
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of  teachers  ls  that  of  student  teaching;  yet  it  appears  that;
very  little  has  been  done  toward  making  a  systematic  apprai-
sal  of  this  program  in  most  institutions.     This  lack  of  con-
cern  is  pointed  out  by  Stiles=
Research  related  to  the evaluation  of  progr'ams  of
st;udent;   teaching  is   limited.     It  has  been  pointed  out
that  inst;itutions  which  educat;e  teachers  have   tended
to  accept  student  t;eaching  on  ''faith''  because  of  the
fact  that  this  course  has  so  often  been  rated  by  exper-
ienced  teachers  as   the  most  meaLningful  experience  of
t;heir  preservice  program  of  professional  education.
r¥:p:::u::S t±:V:v::::t::na:=±:¥::e:€  €:::::£:?2y With
In  view  of  the  necessity  Of   evaluation  in  education,
and  the  importance  of   student  teaching  in  the  edrication  of
teachers,   it  seems  apparent  that  an  appraisal  of  the  outcomes
of  the   student;  teaching  program  at  an  instit;ution  sliould  be
of  value  to  that  institution.     This  should  be  pert;icfilarly
true  if  the  effort  is  made  to  compare  two  patterusof  student
tea'ching  which  operate  wfrt;him  the  institution  in  an  effort
to  ascertain  which  of  the  two  paLttel`ns  of  student  teaching
appear.s  i;o  be  making  t;he  most;   significant  contributions
toward  the  attainment  of  the  objectives  of  the  program.
The  Problem
Statement e£  !E± Problem.     The  problem  undertaken  in
this   study  was  to   compare  the  on-campus  and  off-campus   stu-
dent  teaching  patt;erns  at  Appalachian  State   Teachers  College
2Lindley  Stiles,   `'Student   Teaching  and  Internship,"
(New  York=     MacMi-llanedia  of  Educational  Research
Company, OTTp.13     a
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with  respect  to  the  degree   to  which  the  students  enl.oiled
in  t;he   two  student  teaching  patter.ns  attained  the  objectives
of  the  student   teaching  program.
Major  aspects   of  the  pr'oblem  ar`e:
1®
2,
Was   there  agreement   as   to  what  const;it;uted  the
objectives  of  student  teaching  by  the  student
teaching  st;aff?
What  learning  experiences  contributed  towards
the  attainment  of  the  objectives  of  the  student
teaching  pr.ogram?
a.     In  whicb  of  these  expel.fences  did  student
b®
teachers  actually  pal`ticipate?
To  what  extent  was  this  par.ticipation  deemed
adequate?
Were  any  of  the  objectives  of  student   teaching
attained  earlier  than  others  in  the  opinion  of :
a.     Student  teachers  who  were  teaching  at  the
elementary  level  in  both  on-campus   and  off -
campus   teaching  situations?
b, Supervising  teachers  in  the  laboratory  school
and  in  I;he  cooperating  schools?
fro  what  extent  were   the  objectives  of  student
teaching  at;tained  at  the   completion  of  the   stu-
dent   teaching  experience  in  the   judgement  of :
a.     St;udent   teachers  who  were   teaching  at   the
elementary  level  in  both  on-campus  and  off-
L
campus  situations?
Super`vising  teachers  in  the   laboratol.y  school
and  in  the   cooperating  schools?
What  recommendations   could.  be  made   in   the   light
of  the  data  obtained  fl`om  this  study  for.  the
improvement  of   the   student   teaching  program  at
Appalachian  Stat;e. Teachers   Collegeg
Definition  of  Terms
The   term  student teaching was  used  in  this   study  as
defined  by  the  Amel.ican  Association  Of   Colleges  for   Teacher
Education:     ''Student   teaching  is  a  period  of   guided  teaching
when  the  student  takes  increasing  I'esponslbility  for  guiding
the  school  experience  of  a  given  group  of  learners  over  a
period  of   consecutive  weeks.Itr3
The  term  student   teacher  was  used  to  refer   to  the   col-
1ege   student  who  was  engaged  in  supervised  student   teaching
on  the  elemental`y  level.
The  term  supervising teacher  was  used  to  refer  to  the
classroom  teacher  who  was  given  the  responsibility  of  super-
vising  and  directing  the  experiences  of  the  st;udent  teacher
in  either  i;he  laboratory  school  or  the  cooperating  school.
The   t;el.in  labor.ator'v   school  was  used  to  refer   t;o   the
Appalachian  Elementary  School  which  was  maintaLined  by
3American  Association  of   Colleges  for  Teacher  Edu-
cation,   Revised  Standards  ££±  Accrediting  gg±.±egeE  £B!|_ Teacher
9E__,__   _(_CEiEducati cago:    un ,v5E3ity  of  Criii3`Eg6iF535T  IH8ii5=Z!IT
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Appalachian  StaLte   Teachers   College   to  provide   laboraLtory
expel'iences,   including  student   teaching  for  prospective
teacher.a.
The   term  Cooperating school  was  used  to  refer  to  the
public  schools 'in  northwestern  North  Carolina  which  partici-
pated  in  the  student   teaching  program  of  Appalachian  Sta`te
Teachers  College  during   the  school  year  1935-56.
Basic  Assumptions
The  following  assumptions  are  basic  to  this  investi-
gation:
1.     The  objectives  are  attained  to  a  large  extent
through  participation  in  various  exper'iences  in  the  organized
program  of  student  teaching.     this  appears  to  be  true  since
student  teaching  is  largely  an  experiential  type  of  teacher
education.     The  professional  preparation  of  teachers  for.
public  elementary  school  teaching  responsibilities  commonly
included  such  direct  experiences  as  would  provide  for  a
realistic  and  functional  understanding  of  the  teaching-learn-
ing  process.
2.     That  the  objectives  of  the  on-campus  and  off-campus
programs  are  the  same.     This  appears   i;o  be   justifiable  on  the
basis  of  the  fact  that  both  programs  are  preparing  i;eachers
for  identical  certification.
3.     Student  teaohera  and  supervising  teachers  are  ca-
pable  of  making  valid  judgements   concerning  the  degree  of
6
at;tainment  of  the  objectives  of  i;he  student  teaching  program.
This  assumption  appears  to  be  justifiable  ln  light  of:
(1)   the  professional  training  the  student   teacher  has   just;
completed;   (2)   the  supel`visory  assistance  t;hat   is  given  the
student  teacher;   (3)   the   st;udent   t;eacher  wor'king  in  a  pro-
fession  for  which  he  is  trained  being  able  to  recognize  and
judge  his  progress;   (LL)   the  professional  training  and  ex-
perience  the  supervising  teachers  have  had;   (3)   the  prob-
ability  that  success  in  their  previous  teaching  experience
was  significant;  in  their  being  selected  aLs  supervising
teachers;   and   (6)   the   close  working  relationship  between
student  tea`cher.s  and  super'vising  teachers.
L.     ThaLt  the  student  teachers  wbo  participate  in
the  two  patter.ns  of  student  teaching  are  of  equal  ability.
This  assumpt;ion  seems   to  be  reasonable   since  no  selective
factors  are  involved  in  determining  which  pattern  student;
teachers  choose  for  their  teaching  experience.
5.     The  data  gather.ed  in  this   investigation  will  be
reasonably  representative  of  the  same  kinds  of  dat;a  that
might  be  gather.ed  in  any  other  period  of  student  teaching
under  similar  circumstances.
Procedure
The  data  for  this   study  wer'e  collected  as  a  part  of
a  research  investigation  sponsored  by  Appalachian  State
Teachers  College  which  wa`s   conducted  by  a  supervisor  of  off-
7
campus   student   teaching.tr
Selection  of  Objectives   and  Experiences
9£  objectives.     In  1953  a  student   teachingSelection  of
handbooks  was  wl.itten  by  the  personnel  involved  with  the
teacher.  education  program  at  Appalachian  State   Teachers
College  as  a  guide  for   student  teachers,   supervising  teach-
ers,   and  college  supervisors.     The  first;  chapter.  of  the
handbook  gives  an  overview  of   the  full-time  off -campus  pro-
gram  and  lists  nineteen  values  of  the  programto  the  student
teacher.     These  nineteen  values  provided  a  basis  for  the
formulation  of  objectives  for  the   student  teaching  program.
By  restating  the  values,   eleven  objectives  were  submitted  to
the  colleg.e  faculty  member.s  who  were   responsible  for   the
original  values,  for  their  study  and  re-evaluation.     The
faculty  approved  the  eleven  objectives  and  recommended  that
two  additional  object;ives  be  included,  making  a  total  of
thirteen  objectives  for  the  student  program.
Selection gf  experience.    During  the  carly  stages  of
this  study,   a  survey  was  made  of  the  literature  dealing  with
the  various   types  of  experiencespr.ovided  in  the  preservice
education  of  teachers  in  the  United  States.     Types  of  liter-
LLRoy  Blanton,   ''An  Analysis   of   the  Full-Time  Off-
Canpus  Student   Teaching  PrograLm  in  the  Secondary  Schools   of
Appalach.lan  State   Teachers   College,"   (Bloomln
Doctorls  dissertation,   Indiana  University,19g;??'pr393:ished
Handboo:?RP?±:£::::as±::i, T;:C3;=S  C°11e8e.   ''Student   Teaching
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atul`e  examined  included  professional  books,   per.iodical
articles,  reports  of  doctoral  studies,  and  manuals  prepared
for.  the  use  of  students  in  connect;ion  with  observation.     This
survey  was  made  for   the  purpose  of  obtaining  a  complete  list
of  experiences  that  student  teachers  enga.ge  in  during  the
student  t;eaching  assignment.
The  expel`iences  which  might  lead  to   the  attainment;  of
the  objectives  were  grouped  under  each  of  the  thirteen
objectives.     These  experiences  were  then  submitted  to   a  panel
composed  of  nine  supervising  teachers  in  Appalachian  Labor-
atory  School  who  had  supervised  student   teachers  for  a  period
of  five  or  more  years,   and  four  members  of  the  student   teach-
ing  staff  Who  were  responsible  for  writing  the  student   teach-
ing  handbook.     The  r'evi§ed  list  was  then  sent  to  fif ty-six
supervising  teachers  in  off-campus  schools  for  their  opinion
as   to  the  value  of  the  exper'iences  with  reference  to  each  of
the  thirteen  objectives.
Student   Teachers   as  a  Source  of  Dat;a
Fifty-Seven  student   teachers  assigned  off-campus
elementary  schools,  and  thirty-three   student  teachers  as-
signed  to  the  laboratory   school  during  the   school  year  1955-
1956,  participated  in  the  study.     In  the  off-campus   schools,
nine  student  teachers  completed  their  student  teaching  assign-
ment  during  the  fall  quarter,   t;wenty-seven  completed  their
9
the  winter  quarter,   and  twenty-one   completed  their  assignment
dur.ing  the   spring  quarter.     In  the  leihoratory  school,   thir'teen
student   teacher's   completed  their   student   teaching  assignmen`t
during  the  fall  quar`ter.,   eight   completed  their  assignment
dnr.ing  the  winter  quar.ter,   and  twelve  completed  their  assign-
ment  during  the   spring  quarter.
A  confer'ence  was  arranged  by  the  Supervisor   of  Off-
Campus   Student   Tea.cbers  with  each  group  of   student   teachers®
at  the  beginning  of  each  quarter.,   to  explain  the  purpose
of   t;he   study  and  to  request   their   cooper'ation  in  submitting
data  at   the   t;imes   requested.     The   students  were   also  assured
t;hat  the  information  they  submitted  in  their  reports  would
in  no  way  affect   their  student   teaching  grades.
Attainment 8£  objectives.     Data  r'elating   to  the  re-
1at;ive  attainment  of  the  objectives  of   t;he   student   teaching
progr`am  were  obtained  by  preparing  a  report  form6  for   the
use  of `st;udent   teachers  in  reporting  the  extent   to  which  the
objectives  wer'e  being  achieved.     It  was   also   suggested   that
conferences  be  arranged  between  the   student   t;eacher'  and  the
supervising   teacher.,   so   that  the  repor.t  forms  would  be   inter.-
preted  alike  by  them.
In  order  that  the   approximate   time   the  objectives
were   achieved  might  be  determined,   the   student   teacher's  were
asked  to  submit  reports  at  three  definite  intervals  during
their  student   t;eaching  experience.     Since   the  student  teach-
Appendix  Aj   P.   8h*
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ing  progr'am  at  Appalachian  State   Teachers  College  involves
three  quarters  of  twelve  weeks  each,   the  student  teachers
wel.e  requested  to  mail  their  reports  at  the  end  of  the  fourth,
eighth,   and  twelfth  weeks.
Participation  ±±  experiencg±.    Data  relating  to  the
participation  in  experiences  were  obtained by  devising  a
check  list7  to  include  the  experiences  that  contribut;ed
toward  the  attainment  of  the  objectives.     The   student  teachers
were  requested  to   (1)   cheek  the  experiences  ln  which  they
engaged,  and  (2)   indicate  t;he   adequacy  of  their  participation
in  the  experiences  by  checking  Egf  or  no  in  aLnswer  to  the
question  as  to  whether  or  not  more  participation  was  needed
±n  order  t;o  attain  sat;is fact;or.ily  the  objective  to which  the
experience  contributed.     The  check  list  was  returned  by  stu-
dent  teachers  at  the  end  of  the  fourth,   eighth,  and  twelf th
weeks  of  the  fall,  winter,  and  spring  quarter.
Supervising  Teachers  as  a  Source  of  Data
The   second  source  of  data  were  t;he   supervising  tea-
chers  who  supervised  the  work  of  t;he   student   teachers  in  the
laboratory  school  and  the   coopepaLt;ing  schools.     These   super-
vising  teachers  met  the  follanring  standards:     (1)  Each  held
an  ''A"  certificate.     (2)  Each  have  had  at  least  three  years
of  teaching  experience.     (3)  Each  had  taught  at  least  one
Apendix  a,   P.  86.
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previous   year  in  the  school  where  they  were  supervising  tea-
chers.     (tr)    Each  was  willing  to  supervise  a  student  teacher.
The  supervising  teacheris  were  assured  that  their
identity  aLnd  the   schoolls   identity  would  be  pr.otected  and
that  the   information  which  they  submitted  would  be  treated
confidentially.
Attainment ef  ob.iectives.    Data  relating  to  the  attain-
ment  of  the  objectives  of  the  student  teaching  program  in  the
judgement  of  superivising  teachers  were  obtained  ty  using  a
report  form  similar  to  that  which  was  used  by  student  teachers.
To  increase  the  reliability  of  the  data,  the  stipervising  tea-
chers  were  requested  to  submit  r'eports  at  the  same  times  as
the  student  teachers.
IIimitation  of  the  Problem
The  study  was  limited  in  the  following  ways:
1.     The  student  teachers  from  whom  data  werie  collected
were  those  enrolled  in  student  teaching  in  the  Appalachian
Elementary  School  and  the  elementary  off-campus  schools  at
Appalachian  State  Teachers  College  during  the  academic
year  1955-1956.
2.     The   super.vising  teachers  from  whom  data  werle   collected
were  those  who  diriected  and  guided  the  wor'k  of  the  student  tea-
chers  enr.oiled  in  student  teaching  in  the  Appalachian  Elementary
School  and  the  elementary  off-campus  schools  at  Appalachian
State  TeaLchers   College   during  the  academic  year  1955-1956.
12
Organization  of  the   Thesis
Chapt;er.  I  has  contained  a  description  of   the  problem
and  its  related  aspects,  including  the  definition  of  terms,
basic  assumptions,  procedure,   and  the  limitations  of  the
problem.
Chapter  11  will  be  concerned  with  the  survey  of  the
literat;ure  I.elated  to  the  problem  under  consideration.
Chapter  Ill  will  be  concerned  with  the  data  relative
to  the  student  teachersl  participation  in  the  experiences,
and  the  adequacy  of  that  participation.
Chapter  IV  will  report  t;he   attainment  of  the  objectives
of  student  teaching  as   judged  by  student;  teachers  and  super-
vising  teacher.s.
Chapter  'V  will  include  a  summary  of  the  findings
of  the  study,   conclusions  drawn  from  the  findings,   and
recommendations  for  the  improvement  of   t;he   st;udent   teaching
Pr08I.an.
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CHAPTER   11
SURVEY  OF   RELATED  LITERATURE
Many  studies  and  investigat;ions  were  found  in  the
literature  pertaining  to  student  teaching,  but  only  those
contributions  most  directly  per.taining  to  the  problem  under
surveillance  were  selected  for  I.eview.    The  two  par.ts  into
which  i;his  chapter  is  divided  al.e  as  follows:     (1)   studies
relating  to  the  activities  of  student  teaLcher.s;  and   (2)
analysis  and  evaluation  of  student  teaching  programs.
Literature  Related  to  Activities  of  Student  Teachers
The  first  part  of  this  chapter  includes  a  Iieview  of
the  literature  specifically  concerned  with  the  activities  in
which  student  teachers  participate.    Much  duplication  was
found  in  the  lists  of  activities  by  the  various  wblters.
Arment;poutl  made  one  of  the  first  studies  of  the
activities  of  student  teachers  in  1927.    With  the  help  of  25
supervising  i;eachers,  he  made  an  analysis  of  student  teaching
activities  at  Colorado  State  Teachers  College.    After  a
Committee  had  Combined  and  organized  numerous   specific
activities,  five  supervising  teachers  then  classified  these
activities  under  nine  general  headings:
Lwinfield  Armentrout.   The  Conduc
6tgiI::;;`iin  State  Teachers
ation  Series,   N6.-2,   19
GE55i5FTng
27),198  pp.
t  of  Student|#as5u§::ghEffiege
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Aotivities  pertaining  to  the  setting  in  which  the
teaching  and  learning  process   takes  place
Activities  Concerned  with  the  organization  of
subject  matter
5.    Activities  concerned  with  the  teaching  of  subject
matter
4.    Activities  pertaining  to  the  discipline  of  pupils
5.    Activities  pertaining  to  professional  growth
6.    Activities  concerned  with  the  ol.ganization  of  the
school
7.     Community  activities
8.    Activities  involved  in  the  observation  of  the
training  teacher
9.    Activities  involved  in  conferences  with  the
training  teacher2
Three  categories  wel.e  then  established  in  order  that
these  activities  could  be  placed  under  major  headings:
1.    Activities  involving  mechanicaLl  skill  for  which
little  for.mal  skill  is  necessary
2.    Activities  of  a  relatively  more  complex  nature
which  can  best  be  learned  in  the  actual  student
teaching  sit;uation
5.    Activitiesr of  a  still  more  complex  nature  which
%::i::=g3ompletely  learned  during  the  period  of
Activities  under  the  first  major  heading  are  largely
mechanical,   such  as  I.egulating  t;he  heat,   adjusting  the  seats,
2Eng.'  p.  4o.
SERE.,  p.  59.
15
and making  records  and  repol.ts.    In  order  to  participate  in
the  activities  under  the  second  heading,   the  teacher  must
gain  a  Certain  degree  of  skill  and  mastery  in  the  practices
of  Classroom  pl.ocedul.e;   such  as  conducting  tests,   indicating
err.ors  in  spelling,   and  asking  factual  questions.     On  the
third  level,  the  teacher  must  be  artistic  and  creative,  for
example,  making  pupils  feel  a  need  for  the  work  to  be  done,
applying  laws  of  learning,   and  reading  to  develop  a  philos-
ophy  of  education.
A  short  time  later.  Char.ters  and  Waples4  compiled  a
master  list  of  1,001  activities  and  personality  tr.aits,
derived  from  a  study  of  pl.ofessional  literature,   interviews
with  students,  and  reports  from  t;eachers,   administrators,
and  professor.s  of  education.     In  all,   256,655  activities
including  duplications,  were  reported  and  then  divided  into
seven  divisions:
I.     TeaLcherls  activities   involved  in  classroom
instruction
A.     Teaching  subject  matter
a.    Teaching  pupils  to  study
11.  Teacherls  activities  involved  in  school  and  class
Hi.eLnagement
A.    Acbivitles  involved  in  recording  and  re-
porting  facts  concerning  pupils
8.    Activities  involving  contacts  with  pupils
wealth
PE53¥
4Werrett  W.   Charter.s,   and  Douglas  Waples,
TeaLcher-Trainin Stud
PP.
(Chicago:
The   Common-
University  of  Ohioago
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Ill.    Activities  involving  supervision  of  pupills
extra-classroom  activities
IV.    Activities  involving  relationships  with  the
personnel  of  the  school  staff
VI.     Activities  concel.ned  with  professional  and
personal  advancement
VII.    Activities  in  connection  with  school  plant
and  supplies5
The  activities  filed  in  each  division were  then
classified  further  into  sub-divisions,   sections,  and  sub-
sections.    After.  classifying  some  12,000  activities  the  list
was  checked  for  completeness.     Reports   fl.om  2,551  teachers,
examination  of  books  by  the  staff,   and  reports  from  25
professors  of  education  and  their  graduate  students  revealed
no  new  type  activities.
In  a  study  reported  in  1955,  Jones6  concluded  that:
Charters  and  Waples  and  their  co-workers  intended
that  their  findings  should  be  used  as  a  basis  for
curriculum  revision  in  teacher-training  institutions,
including  the  revision  of  academic  and  professional
courses  and  courises   in  observation  and  student  teaoh-
ing.    There  is  no  `ifidication  that  they  contemplated
::::::8(:¥h:rp:a:E:agb::r3:#::;i;:::rL::°:%:a:Xtexper-
teaching.     It  seems  reasonable  to  believe,   however,
that  the  comprehensive  list  of  teachersl  activities
which  i;hose  researchel.s  compiled  and  analyzed  has
served  as  a  basis  for  the  subsequent  establishment  of
such  programs.
5E±se.,  p.  21.
6|§abel  F.   Jones,  A £!±±!¥  9£ ±E± Eflatlonship  9£
_T__ypes_  9£  EE±- studentffH5H6IiEhed  doc t6fET alE33Eta£EeachingEjspLgLr±_e_EL9±±±£
Various
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(Charlotte
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rginia,  University  of  Virginia,1955),
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Flowers7  made  an  investigation  in  1952  to  determine
the  content  of  student  teaching  coul.ses  in  state  teachers
colleges  that  train  for  the  secondary  schools.    In  deter-
mining  the  content  of  these  courses,   three  questions  were
given  careful  consideration:
1.     How  are  the   teachers  colleges  organized  to
give  professional  training  to  prospective
secondary  school  teacher.s?
How  are  the  courses  in  student  teaching  or-
ganized  and  administered  to  carl.y  out  the
progl.ams  of  tl.aining  which  the  institutions
have  set  up?
5.     In  what  activities  does  the  student  teaohel.
engage  while  pursuing  the  course  in  student
teaching?
The  data  that  were  used  to  analyze  the  content  of
these  courses  were  gathered  fr.om  directors,  critic  teachers,
school  cat;alogs, and  interviews  with  graduate  students,
supervisors,   and  directors.    The  activities  were  divided  in-
to  four  areas:
I.    Activities  involving  class  instruction
11.    Activities   involving  classroom  management  and
c ontl.ol
Ill.    The  student  teacherls  part  in  extra-class  and
community  activities
7John  G.  Flowers,  Content  of  Student  leaching
of  SecoHaEEthe  Tralnin
Teachers "1E
Designed ±
No.   558,   Teao
Courses
Teachers  in  State
New  York:     Contribut ions  to Eau5EIran,
College,   Columbia  University,1952),   81  pp.
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IV.     The   student   teaLcherls  growth8
Iiindsey9  considered  the  variety  of  experiences  offered
as  important   as,   if  not  more   important  t;ham,   the  amount  of
time  spent  in  student   teaching.     In  reporting  the  major  find-
ings  and  I.ecommendations  of  the   Committee  on  Student   Teaching,
she  listed  the  following  as  being  the  most  frequestly  re-
ported  activities  of  student  teachers,a
1.     Setting  up  objectives  and  planning  effective
met;hods  of   solving  problems
2.     Developing  basic  skills  needed  in  various  areas
6.
8.
Part;icipating  in  various  forms  of  creat;ive
expression
Developing  understanding  of  t;he  fundamental
fields  of  human  lmowledge
Participating  in  and  dir.ecting  discussion,
dl.ill,  exposition,  storytelling,  individual
lnst;ruction,   and  dil.ected  study
Caring  for  the  physical  well-being  of  pupils
Checking  on  ventilation,  heating,   and  lighting
Providing  for  cleanliness  and  attractiveness  of
room
Arranging  work  on  blackboards  aLnd  bulletin
boar.ds
10.    Developing  a  set  of  educational  principles
and  using  the  same  in  meeting  and  dealing
with  problems
8no.,  35ff pp.
9Margaret  I,indsey,   "Major  Findings  and  Recommendations
::::gi:ii:i!:;i::;::;;:;jE:#;::f::::Ta¥g:I:in8::i:,gE#r
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11.     Becoming  acquainted  with  and  using  professional
sources
10
12.    Critically  evaluating  teacher  activities
11
Swenson  and  Hammock       considered  the  following  three
types  of  experiences  to  be  highly  desirable :
1,
2,
Visits  in  and  studies  of  the  community,  prefer-
?:?E.;nc:::tc:gE=y:it::i:i:::'o:o:::1i:3:::::es'
tl.ansportation  facilities,  historic  spots)
Individual  work  assignments  with  child  and  youth
g:::8; i:tg;it:::?ts,   Sunday  School  groups,   social
Part;icipation  in  community  projects   (i.g.,   recre-
ation  programs,   cleaLn-up  ca.mpaigns, safet;y  drives)
I.it;erature  Related  to  the  Evaluation
of  Student  Teaching  Programs
The  literatur.e  pertaining   to  the  evaluation  of  student
tea.chins  programs  was  found  to  be  of   t;wo   types€     studies  of
universities  and  colleges  to  ascertain  existing  practices,
and  st;udies  within  a  particular  institution  for  the  pul.pose
of  improving  i;he  program  in  operation.
One  of  the  earliest  studies   to  det;ermine  existing
practices  in  the  area  of  student   teaching  was  made  by
L°ERE.,  p.   203.
LLEsther  Swenson,   and  Robert  a.   Hammoc.k,   "Off-Campus
Laboratol.y  Experiences;   Their  Growl;h,   Importance,   and  Present
EE::o:Sag::£h=:rES¥:::::n±:a#¥+:Eg:±g
12EEE.®   p.19.
Student   Teachin
h  Yearbook, :   2o5  pp.
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MeadL3  in  1917.    Questionnaires  wet.e   sent   to  259  institutions
with  teacher  training  departments.     A  summary  of   the   182
replies  that  wet.e  received  and  tabulated  ls  as  follows3
1,
2,
There  were  119  institutions  offering  practice
teaching  for  secondary  I;eachers.
More  institutions  used  public  schools  than  their
own  high  schools.
In  95  institutions  the  average  number  Of   student
teachers  was  19.5.
s¥:a:#:r%8:c%::¥:n°SLsitun::¥tu::%£gLfgsd;??8by
semester  hours.
All  valiieties  of  supervision  of  st;udent   teachers
:=::::£;i:::ELpract±CaLLy  no  supervision  t;o  close
Another  early  study  was   conduct;ed  by  Co|ebankL5  in
1928.     The  purpose  of  his   study  was  to  determine   the   status
and  trends  of  student   teaching  in  training  institutions  of
the  North  Central  Association  of  Secondary  Schools  and
Colleges.     Questionnail`es  wel.e   sent;   to  139  colleges  pro-
viding  facilities  for  student   teaching  on  the  secondary
level,   and  119  usabl`e  questionnaires  were  returned.
L3Arthur  R.  Mead,   "Report  of  a  Study  of  Institutions
with  Teacher   Tr'aining  DeDart;ments.''  Practice   Teachinff   fc>r
¥±#;rj§;=t:a„sp=g§=±£=rEffid=t±OnSecondap
ThEEig.,   23  PP.
L5Ge6pge  H.   Colebank,   "Practice   Teaching  ln  the   Colleges
8:a:g:r¥;r§t3S::A;:: £: ::£± :: :o=,;#±±±
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Some  of   the  more   significant  findings  of   this   st;udy
have  been   summarized  as  follows:
1,
2.
The  gener]al   tendency  was  for.   student   teaching
to  be  done  in  public  schools   cooper.ating  with
colleges.
The  .four'-year   (9-12)   type  of  high  school  pre-
dominated  over  any  other`  classification  of
school.
The   aver'age  number.  of  hours  required  in  the
academic  subject   taught  by  student   teachers
for'  all  colleges  reporting  was  23.L  semester
hour s ,
Factors  considered  in  the  selection  of  stu-
dent   teachers  were  familiarity  with  the  sub-
ject  taught,   mortal  status,   scholastic  r`ank,
and  physical  fitness.
5.     Student   teachers  were  required  to  have  ap-
proximately  twelve   semester  hours  of  education
before  being  assigned  to  student  teaching.
6.     The  average  amount  of   credit;  received  for
student  teaching  in  all  colleges  wast 3.27
semester  hours.
7.     Three  out  of  four  student  teachers  taught
only  one  subject.
8.     The  median  amount  of   time   that  the   super-
vising   teacher  was  pr.esent  when   the   student
teacher  was  responsible  for  the   class  was
8Li.8  per.   cent.
9.     Student   t;eachers   used  scor.e   sheets  in   judg-
ing  the   teaching  obser.ved.
Lo.     E:Eg  §:::£e:#y:Eg±v±duaL  conferences  wer.e
16|bid.,  LL15ff  PP.
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FitchL7  made  a  study  to  determine  the  activities  of
the  elementary  school  supervisors  in  working  with  student
teachers.     A  total  of  779  check  lists,   containing  Li22   super-
visory .activities,  was  distributed  to   supervisors   throughout
the  United  States.     Of  these   799  check  lists$   335t   oP  LL5.5
per  cent,  were   completed  and  I.eturned.
The  results  of   the  study  revealed  that   the   contacts
of  the  student  teachers  in  their.  student   teaching  experience
are   limited   to  the   classroom  teaching.     AnaLlysis  of  the
particular  activities  which  supervisors  are  performing  re-
veals   that  student  teachers  do  not  have  opportunities   to:
1,
2,
6.
Become   acquainted  with   children  except  in  i;he
classroom
Have  contacts  with  programs   of  health  and
physical  education
Ijear.n  to  use   standardized  intelligence  and
achievement   tests   in  connection  w.ith   teach-
ing.
Take   children  on  school  excursions
Supervise  children  in  their  preparation  for
school  p,I`ograms   and  parties
Handle  office  records  and  reports
Par.ticipate
associations ±8  meetings  of  parent-teachers
::H:T:e;ryin¥6ug:t:±'tfffi=±¥=±:Iities  and   Techniques  of
of   i;he   Su ervisor
ol   TT'ain
ons   to  Educat;
Teachers-a-ollege,   Columbia  University,1932),  pi
18EP¥.'  7lf  pp.
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I,aubyL9  made  an  investigation   to  analyze   the  student
teaching  program  in  the   secondary  schools   at  Indiana  Univer`-
sity.     An  analysis  was  made  of  the  objectives   of  the  program,
the   activit;ies  in  which  the   student   teachers  engaged,   and  the
problems  and  cliff iculties  which  student;   teachers  encountel`ed.
The  dat;a  were   collect;ed  by  means   of  repol't  forms  from
226  student   teachers   and  ninety-six  super.vising   t;eachers.
Regarding  the   suggestions  fora   the   improvement  of  the
program  more   than  two  thirds  of  all  the   suggestions  by  stu-
dent  teachers  and  supervising  teachers  related  to  five   types:
(1)   scheduling  a  block  of   time  for  student   teaching;   (2)   plan-
ning  and  organizing  learning  materials,  activities,   and  pro-
cedures;   (3)   understanding  pupils;   (L)  providing  prior
expepienc6s  of  observation  and  par'ticipation;   and   (5)   acquiring
needed  subject  matteri.20
Patterson2L  reported  a  study  in  which  he  obt;aimed
opinions  from  graduates  of  twenty-four  institutions   (i.i.,
nine  teachers  colleges,   eight  colleges  of  liberal  arts,   and
seven  universities)   located  in  sixteen  states,   concerning  t;heir
student   teaching  experience.     The  I.esults  indicated  that  they
were  in  favor  of  student  teaching   and  "they  are  almost  a.s
enthusiastic  about  student   teaching  in  an  off-campus   school
19|,auby,  9P.  2E.
20Ei±.'  p.173.
2LA.   D.   patterson,   ''The  Student
5::8:::,:e#:nagStudent   Teachin30th  Yearbook,   19
Teachers  Look  at   the
(Assoclatlon  for
206  pp.
2LL
as   they  are   critical  of  on-campus   efforts   to  prepare  them  for
their  assignment  to  student   teaching.M22
The  final  question  was  constructed  to   secure  their
suggestions  for  making  student  teaching  a  more  helpful  expre.-
• ience.      Their  suggestions  were  surrmiarized  in  the   following
six   statements:
1.     Student  teaching  should  be  a  full-time  experi-
ence®
2,
6.
More  adequate  prepa.I.ation  for  student   teaching
should  be  provided.
Some  type  of  student  teaching  should  occur
earlier  in  the  professional  program.
The  quality  of  supervisory  guidance  should
be  improved.
There   should  be  a  close  relationship  bet;ween
the  professional  courses  and  the  student
teaching  praogram.
3f::3:¥5
us   student  teaching  should  be  pro-
Haha2tr  conducted  a  study  in  1950,   sponsored  by  t;he
Utah  State  Department  of  Public  Instruction,  to   determine
current  practices  with  respect  to   student  teaching.
Problems,   complied  from  the  literature  and  from  the
departmentls  files,  wel'e  grouped  under  five  headings:
22ERE.,  p.   82.
23Eng.,  p.   88.
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Student  Teaching,"
June,   1930.
alter  Hahn,   "Current  Pz!act;ices   and  Problems   in
Journal  of  Teacher  Education  2:118-121
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Appalachinn State Teachers Couege
Boone, North Carolina
1.  Amount  of  student  teaching  I.equired
General  organization  and  administration  of  the
student  teaching  priogram
The   relationship  between  directing  teacheri  and
student  teacher
The  relationship  between  super'visor  and  student
teacheri
:gio::a3  O"he
25
student  teacher`  in  the  cooperating
Differ.ent  forms  were  sent  to  deans,   directors   of  teacher
training,   supervisors,   superintendents,  principals,  and  super-
vising  beachers.     The  following  suggestions  were  favored  by
all  concerned:
I.     Incr.ease  in  the  amount  of  student  teaching
required  in  both  elementar'y  and  secondary
education
Participation  of  academic  depar.tments   in  the
supervision  of  secondary  school  student   teach-
er'S
Betteri  selection,   tr.aiming,   and  I.enumeriation
of  diriecting  teachers   in  the  cooperating
schools
Adjustments   in  the   progri9`m  of  student   teaching
to  meet  the  needs   of  individual  student  teacheris
Limitation  of  student  to  the  student  teacherls
majors   or.  minors
6.     Requirement  of  student  teaching  in  two  subjects
or  grades   rather.  than  one
7.    Study  of  criteria  for  evaluation  of  student
teaching
25|bid.,   p.118.
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Information  given  student  teacher's  regarding
both  the  criteria  and  the  actual  evaluation
of  their  work
Incr]ease   in  the  nnmber  of  supervisory  personnel
in  teacher  education  institutions
10.     Reduction  in  the  non-suLpervisory  duties   of
such  persomel
11.     Pr.ovlsion  of  time  for  regular  conferences
between  directing  teachers  and  student  teachers
12.     :33::%::nofng:¥€=%±::ss¥Epg::ef:I  :±3  ±::CEE:.
student  teaching  pr.ogr.am  in  partictilar.26
Wey,27   in  1950,   made  a   study  of  the   difficulties   of
beginning  teachers  and  student  teachers  at  Appalachian  State
Teachers  College.     Data  were  gathered  by  means   of  report
forms  and  confer.ences   from  132  student  teachers,   thil.ty-eight
supervising  teacher.s,   and  ninety-five  beginning  teachers.     The
problems   from  these   thr.ee   sourices  were  first  classified  into
three  general  areas,   the  gener'al  areas  wer.e  then  subdivided
into  major  categories,   and  the   major  categories  werie   subdivided
into  specific  types  of  problems.     Of  the  3,002  difficulties
reported  by  student  teachers,   approximately  sixty-three  per
cent  were  of  eleven  specific  types.     They  are  listed  below  in
descending  order  of  frequency:
26Ibid.
Teacher.s   and
Bag  s  forThe
p.   121.
27Herber.t  W.   Wey,   A  S±±±±]£  e±  ±±e
Reference  to
doctor.al   dess
383  pp.
Difficulties  of  Student
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1.     Handling  problems   of  pupil  control  and  dis-
cipline
Motivating  pupil  inter.est  and  response
Handling  routine  phases   of  classroom  manage-
ment
Adjusting  to  deficiencies   in  school  equipment
Handling  broader  aspects   of  teaching  techniques
I.ack  of  command  over.  subject  matterl  and  instruc-
tional  materials
Lack  of  effective   teaching  voice
Presenting  the  lesson  and  guiding  pupil  dis-
cussion
Adapting  to  the  needs,   interests,   and  abilities
Of  pupils
10.    Difficulties   involved  in  planning  and  organizing
learned  activities,   materials,   and  pr.ocedures
]].     gfa8¥i3£a£°:S:6±Ei#28°nfidence.   assurance,   and
In  1955,   Jones29  made  a  study  of  the   rielationship  of
var.ious   types   of  pre-student  teaching  experiences   to  success
in  student  teaching  at  Appalachian  State  Teachers  College.
Inforimation  concer'ning  prie-student  teaching  exper.iences  which
formed  an  integral  part  of  the  college  program  was   obtained
from  the  responses   of  the  116  student  teachers   involved  in
the  study,   college  staff  members,   and  laboratory  school  teachers.
29aones,  gp.  £±±.,   83  ff.   PP.
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The  pre-student  teaching  experiences  were  arranged  in  order
of  frequency  under  the  following  headings:
i.    Experiences  involving  observation  alone
2.    Experiences  involving  the  study  of  individual
childr.en  and  groups  of  children
3.   :5?:::::::sotE::I:i:g tlon  in  schoolchins
L.    EXperiences   involving  actual  teaching
5.    Experiences   involving  par'ticipation  in  school
and  non-school  activities
Extr.a-curricular  activities  involving  leadershi
with  groups  of  children  or  with  college  groups.
30Ibid. 98f .  pp.
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CHAPRER   Ill
PARHCIPATION   IN  EXPERIENCES   AND   THE  ADEQUACY
OF   TTIAT   PARHCIPATION
As  pointed  out  in  a  previous  chapter,i  a  check  list
was  prepar.ed  which  consisted  of  a  list  of  the  exper.iences
that; .the  supervising  teachers  had  I.abed  as  being  impol.tant
to  the  attainment  of  the  student  teaching  program.     This
check  list  was  validated  in  a  companion  study2  by  the  Off -
campus  Supervisor,   and  the  details  of  the  validation
procedure  may  be  found  in  this  study.
The  student  teachel's  in  both  on-campus  and  off-
caLmpus   situations  were  requested  t;o   indicate   the  experi-
ences  in  ichich  they  had  actually  participated  during  the
student  teaching  experience.     They  were  also  requested  to
indicate  whether  or  not  they  felt  that  they  had  enough  par-
.ticipation  to  at;tain  satisfactorily  the  object;ives  to  which
the  experience   cont;ributed.     This  was  done  in  ol.der  to   ascer-
tain  t;he  extent  of  adequacy  of  the  participation  in  the
judgement  of  student  teachers.
Although  each  student   t;eacher  submitted  a  report;  fDpm
at  three  different  intervals  dul.ing  each  of  the  three  quart-
ers,   the  data  concerning  the  participation  of  i;he  st;udents
in  the  experiences  contributing  to  each  objective,   and  i;he
1sL-,  P.  1o.
2B|anton,   op.   cit.,   P.1.
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adequacy  of  that  participation,  will  be  consolidated  and
presented  in  one  table.
The  following  table,   Table  i,   shows   the  number  of
student  teachers  participating  in  the  experiences  and  the
adequacy  of  participation  with  reference  to  the  attainment
of  the  first  objective,  as  reported  by  student  teacher.s  in
both  on-camps  and  off-campus  situations,   at  the  end  of  the
fall,  winter,  and  spring  quarters.
Experiences  C8¥t5%5::#%et8n:he  Attainment
As  may  be  seen  in  Table  1,   all  of  the  student  teachers
teaching  on-campus  and  all  of  the  student  teachers   teaching
off-campus  participated  in  four  of  the  eleven  experiences.
They  are:    working  with  small  groups   of  students   in  the  class-
room,   teaching  in  the  classrloom,   observing  student  activities
outside   the  classroom,   and  holding  conferences  with  individual
students.     Of  the  thirty-three  student  teachers  teaching  on-
campus,   seventy  per  cent  or  more  par.ticipated  in  studying
cumulative  records  of  students  and  super'vising  study  hall  or
noon  hour  activities.     Of  the  fifty-seven  student  teachers
teaching  off-campus,   seventy  per  Cent  or  more  participated  in
holding  conferences  with  parents  or  other  teacheris  concerning
pupils,   planning  and  carrying  out  riemedlal  measures,   studying
cumulative  records  of  students,   and  supervising  study  hall  or
31
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noon  hour'  activities.     It  may  also  be  noted  that  five  students,
or  fifteen  peri  cent,   of  the  student  teachers  on-campus  made  a
case  study  of  students  compared  to  eleven  students,   or  nineteen
per  cent,   of  the  student  teachers  off-campus  and  eight  students,
or  twenty-four  pep  cent,   of  those  teaching  on-campus  as  compared
to  nineteen  students,   or  thirty-three  per  cent,   of  those  teaching
o`ff-campus  participated  in  chaperoning  student  trips.    A  lal.ger
per  cent  of  on-campus  student  teachers  participated  in  one  of
the  eleven  experliences,   and  a  lar.gen  per  cent  of  off-campus
student  teachers  participated  in  six  of  the  eleven  experiences.
The  student  teachers   teaching  on-campus   indicated  that
adequate  par]tlcipation  was  provided  in  all  of  the  eleven  experi-
ences.     Adequate  par.ticipation  was  provided  for  those   teaching
off-campus  with  the  exception  of  one  experience,   planning  and
carrying  out  remedial  measures.
Experiences  Contlilbuting  to  the  Att81nment
of  Objective  Two
As  one  may  see  by  obser.vine  Table  2,   all  of  the
student  teachers   ori-campus  participated  in  the  following  two
experiences:    working  with  students  in  co-curricular  activities
and  obserlving  and  cooperating  with  the   janltorial  staff .     In
addition  to  the  two  previously  mentioned  experiences,   all  the
student  teacher.s   teaching  off-campus   also  par.tlcipated  in
assisting  other  teacheris.     Of  those   teaching  on-campus   seventy
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per  cent  or  more  participated  in  the  following  five  experiences;
attending  school  social  functions,   attending  P.T.A.  meetings,
attending  school  athletic  events,  visiting  parents,  and  assist-
ing  other.  teacheris.     The  following  two  experiences  were  partici-
pated  in  by  seventy  per.  cent  or  more  of  those  teaching  off-campus:
attending  school  social  functions   and  attending  I'.T.A..meetings.
It  may  be  noted  that  seven,   or  twenty-one  per.  cent,   of  the  on-
campus   student  teacheEs  worked  on  various   committees   of  the
school  and  three  student  teacher.s,   or.  nine  per  cent,   contri-
buted  to  or  appeared  on  community  pr.ograms.     Of  the  fifty-seven
student  teacher.s  teaching  off-campus,  nineteen,   or  thirty-three
peri  cent,   woriked  on  var.ious   committees   of   the   school,   and  nine,
or  sixteen  per  cent  contributed  to  or  appeaEed  on  community
programs.     A  larger  per  cent  of  student  teachers   on-campus
participated  in  four  of  the  ten  experiences,   and  a  larger  per
cent  of  student  teacheris  off-campus  participated  in  four  of
the  ten  experiences.
Adequate  participation  was  provided  in  all  of  the  experi-
ences   for  those   teaching  on-campus   and  off-campus.
Experiences  Contrilbuting  to  the  Attainment
of  Objective   Thriee
As  shown  in  Table  3,   all  of  the  student  teachers
teaching  on-campus  participated  in  three  of  the  eleven  experi-
ences.     They  are:     studying  school  rules  and  regulations,
3j
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assisting  in  co-curricular  activities,   and  assisting  ln  home-
room  activities.     Those   teaching  in  off-campus   situations
participated  in  two  of  the  eleven  experiences.     They  are:
assisting  in  co-curricular  activities,  and  assisting  in  home-
room  activities.     Of  those   teaching  on-campus,   seventy  per  cent
or  morie   observed  classes   in  all  areas   of  instruction,   attended
faculty  or  depar.tmental  meetings,  made  use  of  library  facilities,
and  became  familiar.  with  the   sequence  of  courses   in  the  curr.i-
culum  of  the  school.     Seventy  pep  cent  of  those   teaching  off-
campus   engaged  in  attending  faculty  or  departmental  meetings,
studying  school  rules  and  regulations,   and  becoming  familiar
with  the  sequence  of  courses   in  the  cur.riculum  of  the  school.
A  lar.gen  per.  cent  of  student  teachers   on-campus  par.ticipated
in  five  of  the  eleven  experiences,.and  a  larger  per  cent  of
off-campus  student  teacher.s  participated  in  three  of  the
experiences .
Adequate  participation  was  provided  for  both  on-campus
and  off-campus   student  teacheris   in  all  but  two  of  the  experiences:
woriking  on  various  committees   of  the  school,   and  assisting  in
co-curr.icular  activities.
Experiences  Contributing  to  the  Attainment
of  Objective  Four
As  may  be  seen  in  Table  L,   all  of  the  student  teachers
teaching  on-campus  par'ticipated  in  the  following  six  experiences:
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recording  and  submitting  attendance   data,   making  announcements,
reading  bulletins,   etc.,  making  entries   in  cumulative  I.ecords,
requisitioning  supplies,   scheduling  movies,   making  dally  health
observation,   and  collecting  fees  and  distributing  and  collecting
books.    All  of  the  student  teachers  teaching  off-campus  partici-
pated  in  the  same  exper'iences  plus   one   other.,   accepting  extra
assignments   in  study  halls,lunchrooms,   halls.     It  may  also  be
seen  that  seventy  per  cent  or  more   of  those  teaching  on-campus
participated  in  all  but  one  of  the  Iiemaining  exper.iences,   assist-
ing  with  school  plays,  musical  events,   athletic  events.     Seventy
per  cent  or  more  of  those  teaching  off-campus  participated  in
all  of  the  remaining  exper.iences.    A  larger  per  cent  of  student
teacher]s   on-campus  participated  in  one   of  the   ten  experiences
and  a  larger  per.  cent  of  those  beaching  off-campus  participated
in  three  of  the  ten  experiences.
Adequate  partici.pation  was   provided  for  those   on-campus
in  all  experiences  except:     assisting  with  school  plays,  musical
events,   athletic  events,   and  making  entr.ies   in  cumulative  recor.ds.
Off-campus,   adequate  participation  was  provided  in  all  but  mak-
ing  entries  in  cumulative  records.
Experiences  Contributing  to  the  Attainment
of  Objective  Five
As  shown  in  Table  5,  all  of  the  student  teachers  teaching
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on-campus  participated  in  three  of  the  eight  experiences.
They  al.e:     studying  the  student  handbook  and  general  organiza-
tional  bulletin,  holding  conferences  with  supervising  teachers
r.egarding  aims  and  objectives   of  the  school,   and  handling  disci-
pline  prioblems.     All  of  those   teaching  off-campus  pariticipated
in  handling  discipline  problems.     Also,   seventy  per.  cent  or
morle  of  those  teaching  on-campus  participated  in  taking  an
active  part  in  P.T.A.,   and  attending  faculty  meetings.     Seventy
per  cent  of  off-campus   student  teachers  par'ticipated  in  the
same   two  experiences  plus   studying  the   student  handbook  and
general  organizational  bulletin  and  holding  confer.ences  with
supervising  teachers   rlegarding  aims  and  objectives   of  the
school.    A  larger  per  cent  of  on-campus   student.  teachers   par.ti-
cipated  in  two  of  the  eight  experiences,   and  a  larger  per  cent
of  off-campus  student  teachers  participated  in  three  experiences.
Both  on-campus  and  off-Campus  student  teachers   indicated
that  adequate  participation  was  not  provided  in  handling  disci-
pline  problems.
Experiences  Contributing  to  the  Attainment
of  Objective  Six
As  may  be  seen  in  Table  6,   all  of  the  student  teachers
teaching  in  both  on-campus  and  off-campus  situations  participated
in  five  of  the  eight  experiences.     They  are:  pr.eparing  and
41
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administerling  tests,   scoring  and  gr.ading  examinations,   holding
conferences  with  pupils   concerning  progr.ess,   holding  conferences
with  supervising  teachers  concer.ming  pupil  progress,   and  making
use   of  test  scores.     One   otheri  experience  was  par.ticipated  in
by  seventy  per  cent  or  more   of  the   on-campus   student  teacheris,
making  use  of  cummulative  records,   and  in  addition  to  this
experience,   seventy  per  cent  or  more   of  the   off-campus   student
teachers  participated  in  holding  confer.ences  with  previous
teacher.s  of  students.    A  larger  per'  cent  of  those   on-campus
participated  in  two  of  the  eight  experiences,   and  a  lar.ger  per
cent  of  those  off-campus  participated  in  one  experience'.
Adequate  par.ticipation  was  pr.ovided  for  both  on-campus
and  off-campus   student  teachers   in  all  experiences  except  one,
making  use   of  cumlative  records.
Exper.iences  Contributing  to  the  Attainment
of  Objective  Seven
As   one  may  see  by  observing  Table   7,   all  of  the  student
teachers  teaching  on-campus  par.ticipated  in  four.  of  the  ten
experiences.     They  are:     preparing  and  administering  and  scor.-
ing  the  results  of  tests,   holding  conferences  with  individual
pupils   on  school  Nor.k  or.  individual  problems,   grading  written
work  of  pupils,   and  holding  conferences  with  staff  member.s.
In  addition  to  the  four  previously  mentioned,   all  of  the  off-
campus  student  teachers  participated  in  pr.eparing  lesson  or
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unit  plans.     It  may  also  be  seen  that  Seventy  per.  cent  or  more
of  the  on-campus  and  off-campus  student  teachers  participated
ln  assuming  responsibility  for  the  class  or  classes  with  the
super.vising  teacher  absent,  preparing  lesson  or  unit  plans,
I.eading  professional  magazines   or  books  apart  from  assignments,
and  attending  pr.ofessional  meetings.    A  larger  pep  cent  of  on-
campus  student  teachers  par.ticipated  in  three  of  the  ten  exper-
iences,  and  a  larger  per  cent  of  those  off-campus  participated
in  three  of  the  ten  experiences.
Student  teachers   in  both  on-campus   and  off-Campus
situations   indicated  that  adequate  pariticipation  was  not  pl.o-
vided  for  the  following  two  experiences:     assuming  responsi-
bility  for  the  class  or  classes  with  the  supervising  teacher
absent,  and  assuming  full  responsibility  for  the  co-curricular
activity.
Experiences  Contributing  to  the  Attainment
of  Objective  Eight
As  shown  in  Table  8,   all  of  the  student  teachers  on-campus
par.ticipated  in  five  of  the  eleven  exper.iencest     They  are:
holding  conferences  with  the  supervising  teacher  whenever  needed,
assuming  all  the  duties  of  the  supervising  teacher  for  a  limited
time,   becoming  acquainted  through  observation  and  conferences
with  the  work  of  special  service  personnel,   obser]ving  the
supepvislng  teacher  and  other.  teachers   in  the   school,   and  teach-
4j
L6
ing  the  class  with  the  supervising  teacher  priesent.    All  of
those  teaching  off-campus  participated  in  the  same  five  experi-
ences  plus  one  other  experience:     reading  professional  literature.
It  may  be   seen  that   seventy  per`  cent   or`  mor'e   of  those   teaching
off-campus   did  not  participate   in  any  of  the   I.emaining  experi-
ences.     It  may  also  be  noted  that  none   of  the   on-campus   student
teachers  participated  in  wr'iting  articles  for  school  publications
or  for  professioanl  publications,   and  two,   or  five  per  cent  of
the   off-campus   student  teachers  engaged  in  this  exper.ience.
Adequate  par.ticipation  was  pr.ovided  for  both  on-campus
and  off-campus  student  teachers   in  all  of  the   eleven  ej[per.1ences.
Experiences  Contr.ibuting  to  the  Attainment
of  Objective  Nine
As   revealed  in  Table  9,   all  of  the   on-campus   student
teachers  participated  in  eight  of  the  twelve  expel.iences.     They
ar'e:     doing  independent  teaching,   planning  and  presenting  a  unit
of  work,  making  allowance  for  current  materials   in  daily  plans,
providing  for  and  guiding  classroom  discussion,   plarming  work
with  all.owance    for  individual  differences,   studying  available
library  facilities,   using  special  projects   in  classroom  work,
and  planning  for  participation  fr.om  all  students.    All  of  those
teaching  in  off-campus   schools  par.ticipated  in  the   same  experi-
ences  with  the  exception  of  studying  available  libr.any  facili-
ties.     It  is  also  r'evealed  in  Table  2,   that  seventy  per  cent  of
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both  on-campus   and  off-campus   student  teacher's  pariticipated  in
the  remaining  experiences.    A  larger  per  cent  of  those  in
on-campus   schools  par'ticipated  in  one  experience,   and  a  larger
per  cent  of  those   in  off-campus  schools  participated  in  four
of  the  twelve  experiences.
Student  teachers   in  both  on-campus  and  off-campus
situations  indicated  that  adequate  participation  was  not
provided  for  the  following  two  expel.iences:     planning  work
with  allowance  for  individual  differences,   and  using  student-
teacher  planning  in  developing  plans.
Exper.iences  Contributing  to  the  Attainment
of  Objective  Ten
As  may  be   seen  in  Table   10,   all  of  the   on-campus
student  teachers  participated  in  the  following  five  experi-
ences:     using  bulletin  boards,   giving  demonstrations   in  class,
ar'r.anging  display  materials,   arranging  work  on  the  blackboard,
and  making  use  of  the  library.     Of  these  five  experiences,   the
one  not  participated  in  by  all  of  the  `off-campus  student
teachers  was  making  use  of  the  librariy.     Seventy  per  cent  or
morie   of  the  on-campus   students  also  participated  in  using
current  newspapers   and  magazines,   making  use   of  community
I.esources,   and  making  use   of  available  audio-visual  equipment.
In  addition  to  these  three  exper'iences,   seventy  per  cent  of
the  off -campus  student  teachers  par.ticipated  in  making  use  of
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the  librar'y.    A  larger  per  cent  of  the  on-campus  student
teachers  participated  in  four  of  the  exper.iences,   and  a  larger
per  cent  of  the  off-campus  student  teachers  par.ticipated  in
two  of  the   twelve   exper.iences.
According  to  the   repor.ts   of  the   on-campus   student
teachers,   adequate  participation  was  not  provided  for  the
exper.ience   using  movie   or  film  strip  priojector..     Off-campus
student  teacher.s   indicated  adequate,  participation  for  all  of
the  experiences.
Experiences  Contributing  to  the  Attainment
of  Objective  Eleven
As   shown  in  Table   11,   three   of  the   experiences  were
participated  in  by  all  of  the  on-campus   student  teachers.
They  ar.e:     administering  the  teacher  evaluation  sheet,   parti-
cipating  in  conferiences  for  discussion  of  the  student  teachert
evaluation  sh?et,   and  participation  in  daily  informal  discus-
sion  or  evaluation  of  strengths  and  weaknesses.    All  those  in
off-campus   schools  participated  in  the  following  three  exper.i-
ences:     administer.ing  the  teacher  evaluation  sheet,   par.ticipating
in  conferences  for  discussion  of  the  student  teacher  evaluation
sheet,   and  holding  confer.ences  with  off-campus  super.visor.
Seventy  per.  cent  or  morle   of  the   off-campus   stlident  teachers
also  participated  in  participation  in  daily  infor.mal  discussion
ori  evaluation  of  strengths   and  wea]messes.     A  larger  perl  cent
of  on-campus  student  teachers  participated  in  one  experience,
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and  a  larger  per  cent  of  off-campus  students  pal.ticipated  in
thr.ee   of  the   six  expel.iences.
Adequate  participation  was  provided  in  all  exper.1ences
for  both  on-campus   and  off-campus  'student  teachers.
Experiences  Contributing  to  the  Attainment
of  Objective  Twelve
As  revealed  in  Table  12,   all  of  the  student  teachers
teaching  in  both  on-campus  and  off-campus   situations  partici-
pated  in  the  following  experiences:     holding  confer.ences  with
supervising  teachers  concerning  dress,   appearance,   posture,
and  giving  pupils  an  opportunity  for'  teacher  evaluation.     None
of  the  remaining  experiences  were  participated  in  by  seventy
per  cent  or  more   of  the  student  teachers   on-campus   or  off-campus.
It  may  be  noted  that  none  of  the  on-campus  student  teachers
participated  in  appearing  before  civic  and  serivice  clubs   of  the
community,   and  five,   or.  nine  per  cent,   of  the  off-campus  students
engaged  in  this  experience.    Again,   none  of  the   I.emaining  exper-
iences  were  participated  in  by  seventy  per  cent  or  more  of  the
student  teachers   on-campus   or.  off-campus.     A  lar.ger  per  cent  of
on-campus   student  teachers  participated  in  two  experiences,
and  a  larger  per  cent  of  off-campus  student  teacherls  partici-
pated  in  three  of  the  eight  experiences.
Adequate  participation  was  pr.ovided  in  all  exper.iences
for  both  on-campus   and  off-campus   student  teachers.
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Experiences  Contributing  to  the  Attainment
of  Objective  Thirteen
It  may  be  seen  in  Table  13,   that  all  of  the  on-campus
students  participated  in  the  following  seven  experiences:
participating  in  class  discussions,   assisting  in  directed
study  activities,   making  lesson  plans  or  unit  plans,   teaching
an  entire  class  period,   checking  the  school  library  for
supplementary  materiials,   pr.eparing,   administering,   scbring
and  interpreting  results  of  the  tests  in  subject  matter  field,
and  reading  literature  in  subject  matter  field.    The  experi-
ence  that  was  participated  in  by  all  students  on-campus  that
was  not  pariticipated  in  by  all  students   off-campus  was  check-
ing  the  school  library  fop  supplementary  mater.ials.     Of  the
remaining  experiences,   seventy  per  cent  or  more  of  the  on-
campus  student  teachers  participated  in  bringing  in  outside
persons   and  materials   to  enr.ich  classroom  work,   and  seventy
per  cent  or  nor.e  of  the  off-campus  student  teacher.s  participa-
ted  in  all  of  the   remaining  experliences.     A  larger.  per  cent
of  on-campus   student  teachers  pariticipated  in  two  of  the
experiences,   and  a  larger  per.  cent  of  the  off-campus  student
teachers  participated  in  one  of  the  nine  experiences.
As   repor.ted  by  on-campus   student   teacheris,   adequate
participation  was  provided  for.  all  exper.ienoes   except  the
following:     making  lesson  plans   or  unit  plans.    As  reported
by  off-campus  student  teachers,   adequate  participation  was
provided  for  all  experiences.
jj
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CHAPTER   IV
ATTAINMENT   OF   OBJECTIVES   OF   TEE
sTunENT   TEACHING   PROGRAM
The  findings  concerning  the  attainment  of  the  objectives
of  the  student  teaching  program  as  reporited  by  the  student
teachers  and  their  supervising  teachers  are  presented  in  this
chapter.     The  data  submitted  by  student  teachers  and  super-
vising  teachers  are  presented  in  categories  to  sriow  the  extent
the  objectives  were  being  achieved  by  the   student  teachers  at
the  end  of  the  first  fouri  weeks,   second  four  weeks,   and  third
four  weeks  of  the  fall,  winteri,   and  spring  quarters.
As  a  basis  for  the  formulation  of  objectives  of  the
student  teaching  program  at  Appalachian  State  Teacher.s  College,
nineteen  values   of  the  full-time  off-campus  program  were  re-
stated  in  the  form  of  objectives.     These  wer]e   studied  and
evaluated  by  the  college  faculty  members  who  had  been  respon-
sible  for.  the  formulation  of  the  values  of  the  full-time
off-campus  student  teaching  program.     The  faculty  approved
the  following  eleven  objectives:
To  provide  experiences  which  will  create  an  under-
standing  of  the  physical,  mental,  and  emotional
development  of  childr.en
To  provide   experiences  which  will   develop  compe-
::I:%L:Ese£±%EL53g±:g,agghg%±nE::g5¥e£:r££%L
parents
To  provide  experiences  which  will  enable  the
student  teacher  to  secure  an  adequate  working
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knowledge  of  the  total  school  activities  and
schedules
To  provide  exper.iences  which  will  enable  the  stu-
d.ent  teacher  to  become  familiar  with  necessary
routine  work  of  the  classroom  teacher
To  provide  experiences  whereby  the  student  teacher
can  become  acquainted  with  the  philosophy  and
objectives   of  the  school
To  provide  exper.iences   in  which  the   student  teacher
learns  to  collect,   interpr.et,   and  use  data  in
eva-luating  pupil  growth
To  provide  experiences   in  which  the  student  teacher
learns  responsibility  on  a  professional  basis  and
becomes   a   temporal.y  member  of  the   school  faculty
To  provide  experiences  which  will  stimulate  the
student  teacherls  desire  for  continued  personal
and  professional  growth
To  provide  experiences  that  will  enable  the  stu-
dent  teacher.  to  apply  theor.y  learned  by  developing
the  ability  to  plan,   organize  and  present  class-
room  work  effectively
10.     To  provide  experiences   in  which  the  student  teacher
learns  to  use  various  types  of  teaching  materials
11.     To  provide  experiences   in  which  the   student  teacher
lear`ns  to  accept  evaluation  from  others
The  college  faculty  members  responsible  for  student
teaching  I.ecormended  that  additional  objectives  be  added  to
include  the  personal  characteriistics  of  the  student  teacher
and  his  knowledge  of  his  subject  matter  field.     The  following
two  objectives  wer.e  approved  by  the  faculty,   making  a  total
of  thirteen  objectives  for  the  student  teaching  program:
1.     To  pr.ovide   expel.iences   that  will   develop  or
strengthen  the  personal  chariacteristics  that  are
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associated  with  successful  teaching
To  provide  experiences  that  will  enable  the  stu-
dent  teacher  to  broaden  and  strengthen  his
haowledge  of  his  subject  matter  f leld
Results   of  Student  TeachersI   Reports
A  total  of  thirty-three  on-campus  stndent  teachers,   and
a  total  of  fifty-seven  off-campus  student  teachers  completed
theif  student  teaching' assignment  in  tbe  elementary  schools.
'As  may  be   seen  in  Table   lil,   one   objective,   Objective  Seven,
relating  to  providing  experiences   in  which  the  student  learns
responsibility  on  a  pr.ofesslonal  basis   and  becomes   a   t;emporary
member  of  the   school\  faculty,  was   attained  to  a   high  degriee
of  achievement  by  f ift;y  per  cent   or.  nor.e   of  the   on-campus
student  teacher.s  at  the  end  of  the  first  four  weeks  of  student
teaching.     It  may  also  be  seen  that  fifty  per  cent  or  more  of
the  off-campus  student  teachers  attained  this   same  objective
to  a  high  degree.     Fifty  pep  cent  or  more  of  the  off-campus
student  teachers  also  attained  Objective  Four',   relating  to
pr.oviding  experiences  which  will  enable  the  student  to  become
familiar  with  necessary  routine  work  of  the  classroom  teacher,
to  a  high  degree   of  achievement.     One  may  observe  also  that
three  of  the  on-campus  student  teachers,   or  nine  per  cent,
attained  to  a  high  degree  of  achievement  Objective  One,   I.e-
1ating  to  providing  experiences  which  will  create  an  under-
st;anding  of  the  physical,   mental,   and  emot;ional  development
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of  children,   and  Objective  Six,   relating  to  providing  experi-
ences   in  which  the  student  learns  to  collect  and  use  data  in
evaluating  pupil  growth.    And,   two,   or  six  per  cent  attained
to  a  high  degree  Objective  Twelve,   relating  to  the  experiences
that  will  develop  the  personal  char.acteristics  associated  with
successful  teaching.
As   reported  by  student  teachers  at  the  end  of  the  first
fouri  weeks,   a   lariger.  per  cent  of  those   teaching  on-campus
attained  to  a  high  degree  of  achievement  three  of  the  thir.teem
objectives,   and  larger  per  cent  of  those  teaching  off-campus
attained  to  a  high  degree  of  achievement  nine  of  the  thirteen
objectives .
At  the  end  of  the  second  four  weeks  of  stndent  teaching,
it  may  be  seen  that  seventy  per  cent  or  more  of  the  on-campus
student  teachers  attained  to  a  high  degree  five  of  the  thirteen
objectives.     They  are:     Objective  Four,   relating  to  experiences
which  will  enable  the  student  to  become  familiar  with  necessary
I.outine  work  of  the   classrioom  teacher;   Objective  Seven,   relat-
ing  to  experiences  in  which  the  student  learns  responsibility
on  a  professional  basis   and  becomes   a  temporal.y  member  of  the
school  faculty;     Objective  Nine,   relating  to  experiiences   that
will  enable  the  student  to  apply  theory  learned  by  developing
the  ability  to  plan,   organize,   and  present  classroom work
effectively;   Objective  Ten,   relating  to  exper.iences   in  which
the  student  leans  to  use  various  types  of  teaching  materials;
and  Objective  Eleven,   relating.  to  experiences   in  which  the
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student  learns  to  accept  evaluation  from  others.     Seventy  per
Cent  or'  more  of  the  student  teachers  teaching  off-campus
attained  to  a  high  degree  of  achievement  the  same  five  objec-
tives,   and  in  addition  attained  to  a  high  degr.ee  of  achieve-
ment  Objective  Two,   relating  to  experiences  which  will  develop
competence  ln  maintaining  cordial  relations  with  pupils,
school  persormel,   and  parents.     It  may  be  noted  that  the
smaller  per  cent  of  both  on-campus  and  off-campus   student
teachers  attained  the  same  three  objectives   to  a  high  degree
of  achievement  at  the  end  of  the  second  four  weeks.     The
objectives  ar.e:     Objective  One,   relating  to  experiences  which
will  create  an  understanding  of  the  physical,   mental,   and
emotional  development  of  children;   Objective  Five,   relating
to  experiences  whereby  the  student  can  become  acquainted  with
the  philosophy  and  objectives   of  the  school;   and  Objective
Six,   relating  to  exper.iences   in  which  the  student  learns  to
collect,   interpret,  and  use  data  in  evaluating  pupil  growth.
As  reported  by  student  teachers  at  the  end  of  the
second  fourl  weeks,   a  larger  per  cent  of  those  teaching  on-
campus  attained  to  a  high  degree  of  achievement  three  of  the
thirteen  objectives,  and  a  lariger  per  cent  of  those  teaching
off-campus  attained  to  a  high  degree  of  achievement  eight  of
the  thirteen  objectives.
At  the  end  of  the  student  teaching  experiience,   it  may
be  seen  that  seventy  per  cent  or  more  of  the  student  teachers
teaching  on-campus   attained  to.a  high  degree  of  acbievement
all  but  two  of  the  thirteen  objectives.     These  two  objectives
are:     Objective  One,   relating  to  experiences  which  will  create
an  understanding  of  the  physical,  mental,   and  emotional  devel-
opment  of  childrien,   and  Objective  Five,   relating  to  experiences
whereby  the  student  can  become  acquainted  with  the  philosophy
and  objectives  of  the  school.    As   reported  by  the  student
teachers   teaching  off-campus  at  the  end  of  the   third  four  weeks,
seventy  per.  c,ent  or  more   attained  to  a   high  degree   of  achieve-
ment;  all  but  three  of  the  objectives.     In  addition  to  the  two
previously  mentioned,   thirty-eight,   or  sixty-seven  per  cent,
of  those  teaching  off-campus  attained  to  a  high  degr.ee  Objec-
tive  Six,   relating  to  experiences  in  which  the  student  learns
to  collect,   inter.pr.et,   and  use  data   in  evaluating  pupil  growth.
All  of  the  thirty-thr.ee  student  teachers   teaching  on-campus,
and  all  of  the   fifty-seven  student  teacher's  teaching  off-campus
attained  to  a  high  degree   of  achievement  Objective   Thir.teem,
I.elating  to  exper.iences  that  will  enable  the  student  to  broad-
en  and  str.engthen  his  knowledge  of  his  subject  matter  field,
and  all  of  those  teaching  off-campus  attained  to  a  high  degree
of  achievement  Objective  Seven,   relating  to  experiences   in
which  the  student  learns  resporisibility  on  a  professional  basis
and  becomes   a   temporariy  member  of   the   school  faculty.
As  reported  by  student  teacherts  at  the  end  of  the  stu-
dent  teaching  exper.ience,   a  lar.ger  per  cent  of  student  teachers
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teaching  on-campus  attained  to  a  high  degree   of  achievement
three  of  the  thirteen  objectives,  and  a  larger  per  cent  of
those  teaching  off-campus  attained  to  a  high  degree  of
achievement  nine  of  the  thirteen  objectives.
Results   of  Supervising  Teachersl   Repor.ts
As  may  be   seen  in  Table  15,   the  supervising  teachers
wor.king  with  the   on-campus   student  teachers   reported  that
fifty  per  cent  or  nor.e  of  the  student  teachers  attained  to  a
high  degr.ee  two  of  the  thirteen  objectives  at  the  end  of  the
first  flour  weeks.     The   objectives   are:     Objective  Four,   re-
lating  to  experiences  which  will  enable   the  student  t;o  become
familiar  with  necessarly  routine  work  of  the  classroom  teacher,
and  Objective  Seven,   relating  to  experiences   in  which  the  stu-
dent  learns   responsibility  on  a  professional  basis   and  becomes
a   temporary  member  of  the  school  faculty.     The  supervising
teacher.s  working  with  off-campus  students   indicated  that  one
objective  was   attained  to  a  high  degree   of  achievement  by
fifty  per.  cent  or  more  of  the   off-campus   student  teacheris:
Objective  Eleven,   relating  to  experiences   in  which  the  student
learns  to  accept  eval.uation  from  others.     It  may  also  be   seen
that  the  on-campus   supervisorls   indicated  that  two,   or.  six  per
cent,   of  the  students   attained  to  a  high  degr.ee  of  achievement
the  following  two  objectives:     Objective  Six,   I.elating  to
experiences   in  which  the  student  leaf.ns  to  collect,   inter.pr.et,
i
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and  use  data   in  evaluating  pupil  growth,   and  Objective  Nine,
relating  to  experiences  that  will  enable  the  student  to  apply
theor.y  learned  by  developing  the  ability  to  plan,   organize,
and  present  classroom  work  effectively.     The   of.f-campus   super-
visors   indicated  that  eight,   or  fourteen  per.  cent,   of  the  off-
campus   students   attained  to  a  high  degree   of  achieveinent  Objec-
tive  Thirteen,   relating  to  experiences  that  will  enable  the
student  to  br.oaden  and  strengthen  his  knowledge  of  his  subject
matter  field,  and  nine,   or  sixteen  per  cent,  attained  to  a
high  degr.ee  Objective  Nine,   relating  to  experiences  that  will
enable  the  student  to  apply  theory  learned  by  developing  the
ability  to  plan,   origanize,   and  present  classroom  work  effective-
ly.
As   I.epor.ted  by  supelivising  teachers   at  the  end  of  the
first  four  weeks,   a  larger'  per  cent  of  on-campus   student  teach-
ers  attained  to  a  high  degree  of  achievement  four.  of  the  thir-
teen  objectives,   and  a  lar.ger  per.  cent  of  off-campus   student
teacher.s  attained  to  a  high  degriee   of  achievement  nine  of  the
thir.teem  objectives.
At  the  end  of  the  second  four  weeks,   as   reported  by
super.vising  teachers  working  with  on-campus   student  teachers,
seventy  per  cent  or  more  of  the  students  attained  to  a  high
degree  of  achievement  seven  of  the  thirteen  objectives.     They
are:     Objective  Three,   relating  to  experiences  which  will  en-
able  the  student  to  secure  an  adequate  wor'king  knowledge   of  the
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total  school  activities  and  schedules;   Objective  Four,   relating
to  exper'iences  which  will  enable  the  student  to  become  familiar
with  necessary  routine  work  of  the   classroom  teacher;     Objec-
tive  Seven,   I.elating  to  experiences   in  which  the  student  learins
I.esponsibility  on  a  professional  basis  and  becomes  a   temporary
member  of  the  school  faculty;     Objective  Eight,   relating  to
experiences  which  will  stimulate  the  students   desir.e  for  per.sonal
and  professional  growth;   Objective  Ten,   relating  to  experiences
in  which  the  student  learns   to  use  var'ious  types   of  t;eaching
mater.ials;   Objective  Eleven,   relating  to  experiences   in  which
the  student  learns   to  accept  evaluation  from  others;   and  Objec-
tive  Twelve,   relating  to  exper.iences  that  will  develop  the
persoanl  characteristics  that  are  associated  with  successfLil
teaching.     At  the  end  of  the  second  four  weeks,   as   I.eported  by
stipervising  teachers  working  with  off-campus  student  teachers,
seventy  per.  cent  or.  more  of  the  students  attained  to  a  high
degree  of  achievement  eight  of  the  thirteen  objectives.     It
may  be   seen  that  five   of  these  objectives,   Objectives  Four,
Seven,  Eight,   Ten,   and  Eleven  wer.e  attained  to  a  high  degree
of  achievement  by  the  on-campus   student  teacher.s.     In  addition
to  these  five  objectives,   the  off-campu's  students  attained  to
a  high  degree  Objective  Two,   relating  to  experiences  which  will
develop  competence  in  maintaining  cordial  relations  with  pupils,
school  per.sonnel,   and  parents;   Objective  Five,   relating  to
experiences  whet.eby  students  can  become  acquainted  with  the
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philosoptry  of  the   school,   and  Objective  Nine,   I.elating  to
experiences   that  will  enable  the  student  to  apply  theory  leaf.ned
by  developing  the  ability  to  plan,   organize,rand  present  class-
room  work  effectively.
As  reported  by  supervising  teachers  at  the  end  of  the
second  four  weeks,   a  larger  per  cent  of  the  on-campus   students
(I
attained  to  a  high  degree  of  achievement  eight  of  the  thirteen
objectives,  and  alarger  per  cent  of  the  off-campus  students
attained  to  a  high  degree  of  achievement  five  of  the  thirteen
objectives .
At  the  end  of  the  student  teaching  experience,   as  report-
ed  by  the  supervising  teacher.s,   it  may  be   seen  in  Table  Fifteen,
that  seventy  per  cent  or  more  of  the  student  teachers  teaching
on-campus   attained  to  a  high  degr'ee  of  achievement  all  but  two
of  the   objectives.     These   two  objectives   ar.e:     Objective   One,
relating  to  experiences  which  will  create  an  understanding  of
the  physical,  mental,   and  emotional  development  of  childr.en,
and  Objective  Five,   relating  to  experiences  whereby  the  student
can  become  acquainted  with  the  philosophy  of  the  school.     It
may  also  be  noted  that  all  of  the  on-campus  students  attained
to  a  high  degree  of  achievement  the  following  four.  objectives:
Objec.tive  Three,   relating  to  experiences  which  will  enable  the
student  teacher  to  secure  an  adequate  working  ]mowledge   of  the
total  school  activities  and  schedules;   Objective  Four,   relating
to  experiences  which  will  enable  the  student  to  become  familiar
with  necessary  routine  work  of  the  classroom  teacher;   Objective
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Objective  Eleven,   relating  to  exper'iences   in  which  the  student
learns  to  accept  evaluation  from  others;   and  Objective  Thirteen,
relating  to  experiences  thgit  will  enable  the  student  to  broaden
and  strengthen  his  knowledge  of  his  subject  matter  field.    As
reported  by  the  off-campus  supervisors,   seventy  per  cent  or
more  of  the  students  attained  all  of  the  thirteen  objectives
to  a  high  degree  of  achievement.     Three  of  the   objectives  were
attained  to  a  high  degree  of  achievement  by  all  of  the'  students.
They  are  as  follows:     Objective  Four,   relating  to  experiences
which  will  enable  the  student  to  become  familiar  with  necessary
routine  work  of  the   classroom  teacher;   Objective  Twelve,   relat-
ing  to  experiences  that  will  develop  the  personal  characteris-
tics  that  are  associated  with  successful  teaching;   and  Objective
Thirteen,  relating  to  experiences  that  will  enable  the  stndent
to  broaden  and  strengthen  his  knowledge  of  his  subject  matter
field.
As  repor.ted  by  supervising  teachers  at  the  end  of  the
third  four  weeks,   a  larger  per  cent  of  the  on-campus  students
attained  to  a  high  degree  of  achievement  four  of  the  thirteen
objectives,   and  a  larger  per  cent  of  the  off-campus  students
attained  t;o  a  high  degree  of  achievement  six  of  the  thirteen
objectives.
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CHAPTER   V
suMMARy,    cONCLusloNs,   Arm   REcOMRENDATIONs
The   school  year  1953-1956  marked  the   sixth  year  of
operation  of  a  full-time  off-campus   student  teaching  program
at  Appalachian  State   Teachers   College,  which  operated  simul-
taneously  with  an  on-campus  program  in  w.hich  prospective
teachers  were  assigned  to  the  campus  laboratory  school  for
the   student   teaching  experience.     Both  on-campus   and  off-
campus   student   teaching  programs  I.equired  an  assignment  of
twelve  weeks,   or  one  quar.ten   of  teaching.
Surmar.y
Eg purpose.     The  purpose  of   this   study  was   to   com-
par`e   the  onTcampus   and  off-campus   student   teaching  patterns
at  Appalachian  State   Teachers  College  with  respect  to   the
degr'ee   to  which  the   students  enrolled  in  the  two  patterns
attained  the  objectives  of  the  student;  t;Caching  program.
The   study  was   limited  to   those   student   t;eachers   en-
rolled  in  student  teaching  in  the  Appalachian  Elementary
School  and  the   elementary  off-campus  schools  during  the
academic   year   1935-1956,   and   those   superavising   teachers  who
direct;ed  and  guided  the  wol.k  of  the  st;udent   teacher.s  in  the
Appalachian  Elementary  School  and  the  elementary  off-campus
schools  duz'ing  the  academic  year  1955-1956.
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The  following  assumptions  are  basic  to   this  study:
(1)   the  objectives  of  student   teaching  are  attained  to  a  large
degree  through  participation  in  various  experiences  in  the
organized  program;   (2)   that   t;he  objectives   of   the  on-campus
and  off-campus  programs  are  the   sane;   (3)   student   teachers   and
supervising  teachers   are  capable  of  making  valid  judgements
concerning  the  degree  of  attainment  of   t;he  object;ives  of  the
student   tea.chins  program;   (LL)   that  the   student   teachers  who
participate  in  t;he   two  pa+,t;erns  of  stndent   teaching  ar'e  of
equal  ability;   and   (3)   the  data  gathered  in  this  investigation
will  be  r'easonably  representative  of  the  same  kinds  of  da.ta
that  might  be  gathered  in  any  other  period  of  student  teaching
under  similar   circumstances.
Related  literature. The  literature  pertaining  to  the
problem  under   surveillance  was  divided  into   two  part;s;   liter-
ature  related  to  activities  of  student  teachers,  and  analysis
and  evaluation  of   student  t;eaching  pr.ograms.     Of  all   the   types
of  liter`ature  dealing  with  the  activities  of  student  teachers,
periodical  articles  were   the  most  numerous.     Ther'e  was,   however,
a  gr'eat  deal  of  similarity  in  many  of  these  articles.     The
literature  pertaining  to  the  evaluation  of  student   teaching
programs  was  of   two   types;   studies  of   colleges   to   ascer.tain
existing  practices,   and  studies  within  a  particular  institution
for'   the  pur'pose  of  imppoving  the  program  in  operation.
Par.tlcipation  i±  experiences  ±±£ £±g.  adequacy  9£ ±±±±
part;icipation.     The  following  information  concerning  the  par*
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ticipatlon  in  the  experiences  leading  to  the  att;ainment  of
the   objectives  were   I.epor'ted  by  on-campus   and  off-campus
student   teacher's   at   the   end  of   the   student   teaching  experience:
1.   \ All  of  the   on-campus   student   teachers  participated
in  forty-two  per  cent  of  the  experiences.
2.    All  of  the  off-campus   student  teachers  partici-
8.
pated  in  forty  per  cent  of  the  experiences.
From  eighty  to  ninety-nine  per.  cent  of   the  on-
campus   student teachers  pal.ticipated  in  nineteen
pert  cent  of  the  experiences.
From  ei`ghty  to  ninety-nine  per  cent  of  the  off-
camipus   stu,dent   i;eacher.s  participated  in   twent;y
per.  cent  of   the  experiences.
From  fif ty  t;o  seventy-nine  pep  cent  of  the  on-
camjpus   student   teacher's  par`ticipated  in  fifteen
per  cent  of   the  experiences.
Fr'om  fif ty  to  seventy-nine  per  cent  of  t;he  off -
campus   student   teachers  par'ticipated  in  twent;y-one
per  cent  of   the   experiences.
From  zero  to  forty-nine  pep  cent  of  the  on-campus
student   teachers  participated  in  twehty-three  per'
cent  of   the  experiences.
Fr'om  five   to  forty-nine,per  cent  of   the  off-campus
student   teachers  par.ticipated  in  eighteen  per'   cent
of   the  experiences.
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Of  the  on-campus  student  teachers  participating  in
the  experiences,  ninety-one  per  cent  reported  adequate  par-
ticipation  at  the  end  of  the  student  teaching  assignment.     Of
the  off-campus  student  teachers  partioipatlng  in  experiences,
ninety-fouri  per  cent  reported  adequate  par.ticlpation  at  the
end  of  the  student  teaching  experience.
Attainment ef  ob.iectives.    As   judged  by  on-campus
student  teachers,   one  objective  was  attained  to  a  high  degree
of  achievement  by  as  many  as  fifty  per  cent  or  more  of  the
student  teacher.s  at  the  end  of  the  first  four  weeks  of  stu-
dent  teaching:     to  provide  experiences  in  which  the  student
learns   responsibility  on  a  professional  basis  and  becomes  a
temporary  member  of  the  school  faculty.     In  addition  to  this
objective,   fifty  per  cent  or  nor.e  of  the  off-campus  student
teachers  attained  to  a  high  degree  of  achievement  the  follow-
ing  objective;   to  provide  experiences  which  will  enable   the
student  to  become  familiar  with  necessary  routine  work  of  the
classroom  teacher,  at  the  end  of  the  first  four  weeks  of
student  teaching.
As   I.eported  by  on-campus   supervisors  at  the  end  of  the
first  four  weeks,  fifty  per  cent  or  more  of  the  students  at-
tained  to  a  high  degree  of  achievement  the  following  two
objectives;   to  provide  experiences  which  will  enable   the
student  to  become  familiar  with  necessary  routine  work  of  the
classroom  teacher,   and  to  provide  experiences   in  which  the
student  learns  responsibility  on  a  professional  basis  and
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becomes  a  temporary  member  of  the  school  faculty.    As   I.eported
by  off-campus  supervisors  at  the  end  of  the  fir.st  four  weeks,
fifty  per  cent  or  more  of  the  students  attained  to  a  high  de-
er.ee  of  achievement  the  following  objective;  .to  provide
experiences  in  which  the  student  learns  to  accept  evaluation
from  others.
As   I-eported  by  on-campus  student  teachers  at  the   end
of  the  second  four  weeks,   seventy-five  per  cent  or  more  of  the
students  attained  to  a  high  degr.ee  of  achievement  five  of  the
thirteen  objectives.    They  are:     to  provide  experiences  which
will  enable  the  student  to  become  familiar  with  necessary
routine  work  of  the  classroom  teacher;   to  provide  experiences
in  which  the  student  learns  responsibility  on  a  professional
basis  and  become  a  temporary  member  of  the  school  faculty;
to  provide  experiences  that  will  enable  the  student  to  apply
theory  leaned  by  developing  the  ability  to  plan,   organize,
and  present  classroom  work  effectively;   to  provide  experiences
in  which  the  student  learns  to  use  various  types  of  teaching
mater.ials;   and  to  provide  experiences   in  which  the  student
leams  to  accept  evaluation  from  others.    As  reported  by  off-
campus  student  teachers  at  the  end  of  the  second  four  weeks,
the  same  objectives  were  attained  to  a  high  degree  of  achieve-
ment  with  the  exception  of ,   to  pr.ovide  experiences   ln  which
the  student  learns  to  use  various  types  of  teaching  materials.
As  reported  by  on-campus  supervisors  at  the  end  of  the
second  four  weeks,   seventy-five  per'  cent  or  more  of  the  student
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t;eachers   attained  to  a  high  degree  of   achievement   the   same
objectives  r'eported  by  the   student  teachers  plus  the  follow-
ing  three  object;ives;   to  provide  experiences  which  will   enable
the   student   to  secure  an  adequate  working  knowledge  of   the
total  school  activities  and  schedules,   to  provide  experiences
which  will  stimulate  the  students  desire  for  personal  and
professiona.I  growth,   and  to  provide  experiences  that  will
develop  the  perso,nal  characteristics   that  a]:'e  associated  with
successful   teaching.     As  reported  by  off -campus   supervisor.s
at   the  end  of  t;he   second  four  weeks,   in  addition  to  the  ex-
periences  listed  by  the  student  teachers  as  being  achieved  to
a  high,   the   supervisors  included,   to  provide  experiences
which  will  develop  competence  in  maintaining   cordial  r'elations
w.ith  pupils,   school  perasonnel,   and  par'ents,   to  provide   exper'-
iences  which  will   stimulate  the   students  desire  for'  personal
and  professional  growth,   and  to  provide  experiences  in  which
the   student  learns   to  use  various  types  of  teaching
materials .
As  reported  by  both  on-campus   and  off -campus   student
teachers  at  the  end  of  the   student  teaching  experience,   all  of
the  objectives  were  attained  to  a  high  degree  of  achievement
by  sevent;y-five  per   cent  or  more  of  the   st;udent   teachers,  ,with
the  exception  of  the  following  three  objectives;   to  Pmovide
experiences  which  will  creat;e  an  understanding  of  the  physical,
mental,   and  emotional  development  of   children,   to  provide
experiences  whereby  the   student   can  become   acquainted  with  the
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philosophy  and  objectives  of  the   school,   and  to  provide
experiences  in which  t;he  student  learns   to  collect,   interpr.et,
and  use  the  data  in  evaluating  pupil  gr'owth.
As  reported  by  on-campns   supervising  teachers  at;  the
end  of  the  thir'd  four  weeks,   seventy-five  per  cent  or  more  at-
tained  all  of  the  objectives  to  a  high  degr'ee  of  achievement
with  the  exception  of ,   to  provide  experiences  which  will  create
an  understanding  of  the  physical,  mental,   and  emotional  develop-
ment  of  children,   and  to  provide  experiences  whereby  the  stu-
dent;s  can  become   acquainted  with  the  philosophy  and  objectives
of  the  school.     As  reported  by  off-campus   supervisors,   seventy-
five  per  cent  or  more  of  the   students  attained  the  objectives
to  a  high  degree  with  the  exception  of  the   same   three  objec-
tives  listed  by  the  student  teachers.
Conclusions
From  the  findings  in  this   investigation  the  following
conclusions  were  derived  rela+,ive   to  t;he   student  teaching
program  at  Appalachian  State   Teachers  College,  and  to  the
cliff erences  existing  in  the  two  patterns  of  student;  teaching
in  that  institution:
i.     Off-campus  students  par`ticipated  to a greater
extent  in  teaching  experiences  thari  did  the  on-
campus   student  teachers.
2.     Both  groups  of  student  teachers  participated  most
in  experiences  related  to  the   actual  classroom
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situation  and  least  in  experiences  related  to  school
community  relationships'.
Off-campus   students  pa.r'ticipated     to  a  greater  ex-
tent  in  expel.iences  related  to  the  total  school  and
the   community  than  did  the  on-campus  student
teachers.
Off-campus   st;udent   teachers  had  more  adequate
participation  in  the  total  r'ange  of  experience  than
did  t;he  on-campus   student   teachers.
Objectives   concerned  with   the   students   classroom
contacts  were  attained  eaplier'  than  those  related
i;o   total  school  and  community  relationships.
In  general,   the  off-campus   student   teachers  had
a  greater.  attainment  of   the  objectives  of  student
teaching  as   judged  by  student  teachers   and  super.-
vising   teachers,   at  the   completion  of  the  student
teaching  experience  than  the  on-campus   student
teachers.
In  general,   the  supervising  teacher's   judged  that
the   student  teachers  had  a  greater  att;ainment  of
t;he  objectives  of   student   i;eaching  than  was   judged
by  the   student   teachers   themselves.
Recommendations
The   recommendations  for   t;he   improvement;  of   the   on-campus
and  off-canpus  patterns  of  student   teaching  in  t;he  elementary
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schools   at  Appalachian   State   Teachers   College  which  seem  most
r`easaonable  and   justifiable   ar'e   the  following:
1.     Placement   should  be  made   only`in   those   schools  which
can  provide  adequate  exper'iences   in   co-cupr.icular,
to+,al   school,   and   school-cummunity  experiences,   as
well  as   in  good  classroom  situations.
The   student   teaching  program  should  be  made  more
flexible   in  ter.ms   of  varieties  of  exper'iences   so
that   st;udents  who   attain   some   objectives   of   student
teaching  may  stl'ive   toward  i;he   attainment  of   the
remaining  objectives.                 '
More  emphasis   than  is   cur'rently  found  on  this  phase
of   the  program  should  be  placed  on  tot/al  school  and
school-community  r'elationships   during  the   st;udent
teaching  experience.
More  pre-student  teaching  laboratory  experiences
should  be  provided  for  prospective   teachers  than
are  provided  at  the  present  time.     Actual  par'tici-
pation  in  total  school  experiences   should  be  includ-
ed  as  well  as   obser'vat±on  of   classroom  procedure.
More   orientation   than   they  now  receive   should  be
given  to  student   teachers  prior  to   their  assignments,
particular'1y  in   ter.ms   of  what   is   expected  of   st;udent
teachers,   and  what   they  may  expect  in  public   schools.
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6.    All  students   should  have,  pr.ior  to  their  student
t;eaching  experience,   experience  in  the  use  of
audio-visual  equipment.
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APPENDIX
Appendix  A
Check  List  Used  in  Determining  Degree  of  Aohl®vemont
of  Objectives  of  Student  Teaching
Subjects
Nan® School taught
DIRECTIONS:     Please  place  a  check  mark  opposite  each  object-
ive  ln  one  of. the  columns  which  best  describes
the  extent  to  which  you  have  achieved  the
objectives  of  student  teaching.
Objectives
D®gree  of  achievement
High       Average         Low
To  provide  experiences  which  will
create  an  understanding  of  the
physical,  pental,  and  emotional
development  of  children
To  provide  experiences  which  will
develop  competence  ln  establishing
and  maintaining  col.dial  relations
with  pupils,   school  personnel,  and
parents
To  provide  experiences  which  will
enable  the  student  teacher  to
secure  an  adequate  working  knowledge
of  the  total  school  actlvltles
To  priovide  experiences  which  will
enable  the  student  teachers  to
become  familiar  with  necessary
routine  work  of  the  classroom
teacher
To  pl.ovide  experiences  whereby  the
student  teaehep  can  become  acquain-
ted  with  the  philosophy  and  object-
ives  of  the  school
To  provide  experiences  ln  which  the
student  teacher  leal.ns  to  collect,
interpl.et,  and  use  data  ln  evaluat-
ing  pupil  growth
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Objectives
Degree  of  achievement
High       Average         Low
To  ppovlde  experiences   ln  which  the
student  teacher  learns  responsibil-
ity  on  a  professional  basis  and  be-
comes  a  temporary  member  of  the   sch-
ool  faculty
To  provide  expel.1©nces  which  will
stimulate  the  student  teacher.a
desire  for  continued  personal  and
professional  growth
To  provide  experiences  that  will  en-
able  the  student  teacher  to  apply
theory  learned  by  developing  the  abili-
ty  to  plan,   organize,  and  present
Classroom  work  effectively
To  provide  exp©rienoes   in  which  the
student  teacher  learns  to  use  various
types  of  teaching  mateplals
To  provide  eJcperlences   in  which  the
student  teacher  learns  to  accept
evaluation  from  others
To  provide  experiences  that  will
develop  the  personal  chapacteristios
that  are  associated  with  successful
teaching
To  provide  experiences  that  will  en-
able  the  student  teacher  to  broaden
and  strengthen  his  knowledge  of  his
subject  matter  field
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Appendix  8
A  Check  List  Used  in  Determining  Particlpatlon
in  Experiences
Directions:     Check  the  applicable  aLnswer  for  each  experience
Did  you
partici-
pate  ln
experi-
e nc e ?
How  much            Is  more
value  do          experi-
you  assign       Once
to  each             needed?
expeplence?
Yes     No     Much  Some   No        Yes   No
Value
Planning  remedial  measures
Making  case  study  of  pupils
Working  with  small  groups
Attending  social  events
Supervising  study  hall
Teaching  ln  the  classrocm
Observing  student  activities
Studying  cumulative  records
Confeping  with  par.ents
Confering  with  students
Chaperoning  student  tr.ipa
Attend].ng  athletic  events
Attending  social  functions
Working  ln  co-curriculap
Planning  assembly  programs
Assisting  other  teachers
Working  on  committies
Visiting  parents
Attending  P.T.A.  meetings
Appearing  on  community  programs
Studying  school  regulations
Ijeal.ming  sequence  of  courses
Observing  all  classes
Attending  faculty  meetings
Working  on  committles
Appanging  f ield  trips
Assisting  in  homeroom
Making  use  of  library
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Did  you
partici-
pate  in
expepi-
e nc e ?
How  much            Is  more
value  do          experi-
you  assign      ence
to  each             needed?
experienc e ?
Yes   No        Much  Some   No        Yes   No
value
Doing  independent  teaching
Presenting  unit  of  work
Using  current  materials
Guiding  classroom  discussion
Using  audio-visual  materials
Learning  interests  of  pupils
Studying  library  faclllties
Using  special  projects
Using  community  resources
Using  movie  projector
Using  dupllcating materials
Using  bulletin boards
Using  current  newspapers
Giving  demonstrations
Arranging  display  mater.1als
Ordering  free  material.
Arranging  work  on. blackboard
Using  community  ±esourc®s
Making  use  of  library
Using  audio-visul  materials
Giving  pupil  evaluation  sheet
Using  self -evaluation  scale
Discussing  evaluation  sheet
Holding  informal  discussions
Confeping  with  supervisors
Gonfering  with  admlnlstrators
Analyzing  voice
Analyzing  per.sonallty
Analyzing  English  usage
Meeting  parents  and  Citizens
Appearing  before  civic  Clubs
Bringing  1.n  outside  persons
Observing  all  teachep8
Checking  school  library
Making  lesson  plans
Preparing,   scoring  tests
birecting  study  activities
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Did  you         How  much            ls  more
paptici-      value  do           exp©ri-
pate  ln        you  assign      Once
experi-         to  each             needed?
Once?              experience?
Yes   No        Much  Some   No        Yes   No
Value
Recording  attendance  data
Making  announcements   etc.
Loading  school  busses
Assisting  with  school  plays
Making  out  I.eport  cards
Scheduling  movies
Making  health  obsel.vatlons
Colloctlng  fees
Working  on  faculty  committee
Studying  student  handbook
I,earning  objectives  of  school
Confeping  with  principal
Handling  discipline  problems
Confering  with  deans
Participating  ln  P.T.A.
Administering  tests
Scoring  examinations
Using  cunulatlve  records
Keeping  daily  record  book
Knowing  pupil  progress
Making  use  of  test  scores
Making  pupil  evaluation
Teaching  with  teacher  absent
Scoz.ing  results  of  tests
Holding  conference  with  pupils
Directing  co-cur.ricular  work
Grading  work  of  pupils
Preparing  lesson  plan
Reading  prlofessional  books
Appear.ing  in  assembly
Visltlng  other  schools
Writing  ar.tlcles
Attending  conventions
Joining  organizations
AssLmlng  all  classrocm  duties
Observing  supervising  teacher
I,ear.nlng  work  of  specialists
